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INTRODUCTION

This annual report highlights the
Responsive Education for Access,
Community, and Hope (REACH)
program from October 1, 2021 to
September 30, 2022.

REACH is a comprehensive set of
culturally responsive and equity-
minded access, awareness, and
financial literacy strategies designed
to improve college access,
persistence, and completion of Asian
American and Pacific Islander
(AA&PI) and low-income (LI)
students.

As an Asian American and Native
American Pacific Islander-Serving
Institution (AANAPISI) funded
program, the goal of REACH is to
expand SF State’s capacity to
eliminate the equity gap for Asian
American and Pacific Islander
(AA&PI) and low-income (LI) students

in areas of college access,
persistence, and completion.




Our measurable objectives include establishing needed staff
positions and a peer mentoring outreach program, developing
financial literacy curriculum for workshops, and modules for
general and providing professional development through faculty
learning communities.

Measurable short and mid-term outcome objectives include
increased awareness and access to postsecondary education,
increased financial literacy and timely FAFSA completion, and
increased institutional capacity to provide financial literacy
education.

Long-term outcome objectives include:

e increased enrollment at AANAPISI institutions (AANAPISI
Performance Indicator) through culturally responsive
outreach to develop a pathway from high school and
community college

increased AA&PI and LI student persistence and graduation
(AANAPISI Performance Measure) through improved equity-
minded financial literacy education. Baseline data for the
target population has been established using SF State’s access
and enrollment data on High Need API student cohorts (a
product of SF State’s 2016 AANAPISI ASPIRE project) and SF
State’s most recent persistence and graduation data.

Between October 1, 2021 to September 30,
2022, REACH is on schedule to meet the
desired outcomes described in the grant
including the following:

14 students were trained as peer mentors

2,434 high school and community college
students participated in 25 outreach
workshops including pre-college workshops
and summer bridge programs

416 high school and community college
students participated in financial literacy
workshops

824 SF State students participated in
financial literacy workshops

286 students were reached in 12 RAP
sessions

38 faculty members participated in the
REACH faculty learning community




Table 1: Total Number of Students Outreached to

Number of Presentations
High School 477 2014
SFSU 200 2164

The following report is organized by our grant objectives to increase enrollment and
student persistence and graduation under the following headings: Culturally
Responsive Outreach to High School and Community College Students, Building
Financial Literacy for SF State Students & Faculty, and University Indicators.




KEY RESULTS

Given that colleges and universities were
historically designed to enroll students from
middle- and upper-economic and dominant
culture families, outreach programs can
provide a pathway or link for students outside
affluent demographics to access postsecondary
education (Loza, 2003). Stevens (2014) found
that strategies designed to close social-class
gaps, such as a moderated panel discussion on
adjusting to college, improved first generation
students’ college transition as well as academic
progress (Stephens, 2014).

The Stephens study was reviewed by the What
Works Clearinghouse (WWC) and found to be a
well-executed randomized experiment with
low attrition that met WWC group design
standards without reservation and resulted in a
statistically significant positive impact on
students’ GPA (U.S. Dept. of Education, 2014).
The REACH project’s culturally-responsive and
equity-minded outreach activities provide a
pathway for students to develop cultural
capital through financial literacy and pathways
to higher education.

REACH has been carefully designed to address
critical needs and barriers to AA&PI and LI
students’ success. The project design strives to
create a pathway to college and career with
support for students at key transition points
and a focus on equity as it relates to students'
needs for access and awareness of
postsecondary opportunities and financial
literacy.

It addresses these needs through collaboration
between the Asian American Studies (AAS)
department and Student Affairs & Enrollment
Management (SAEM) to implement two
complementary strategies. The following is a
description of the objectives.

/Mow does this connect
1o the American







SUMMER INSTITUTE

A one-week bridge program, REACH Summer Institute,
was offered to 22 high school students to learn about
critical leadership praxis and how they can be leaders in
their local high schools and communities. It was held on
June 13 - 17, 2022.

We served students from 16 different California schools.
Students based in California were given a stipend for
participation. Students met daily for one week in June
via Zoom and they also had additional readings and
assignments that were done asynchronously.

Zoom sessions included workshops and presentations
from various Asian American community leaders
including Dr. Allyson Tintiangco-Cubales from
Community Responsive Education (CRE). There was also
a workshop on financial literacy and college access.




The following list includes the names and cities of high schools that students
were attending:

High Schools in California:

Alexander Hamilton High School (Los Angeles)

Arroyo Valley High School (San Bernardino)

Carlmont High School (Belmont)

Centennial High School (Corona)

Cleveland High School (Reseda)

Edward R. Roybal Learning Center (Los Angeles)

El Camino Real Charter High School (Los Angeles)
Girls Academic Leadership Academy (Los Angeles)
Grover Cleveland Charter High School (Reseda)
Leadership Public Schools (American Canyon)

Los Angeles Center for Enriched Studies (Los Angeles)
Lowell HIgh School (San Francisco)

North Hollywood High School (Los Angeles)
Orthopedic Hospital Medical Magnet High School (Los Angeles)
Pittsburg High School (Pittsburg)

Sherman Oaks Center for Enriched Studies (Tarzana)




OUTREACH WORKSHOPS

In this time we have been able to provide
outreach workshops to 14 high school groups
and 7 community college classes, totaling 415
students. Dr. Desai utilized his networks with
educators in local districts and colleges to
provide virtual and in-person workshops.

Some of these workshop topics include the
importance of Ethnic Studies, understanding the
application process, and prospective majors at
SFSU. In order to increase high school and
community college students’ financial literacy,
we were able to provide 2 financial literacy
workshops to 146 high school students that
focused on student budget hacks to save money,
available financial resources, and the FAFSA and
California DREAM Act application processes.

The Outreach Specialist conducted outreach
and financial literacy workshops for a total of
561 high school and community college
students.




We visited the following high schools and colleges
from October 1, 2021 to September 30, 2022:

High Schools
e Abraham Lincoln High School (San Francisco)

Balboa High School (San Francisco)
Galileo High School (San Francisco)
Gateway High School (San Francisco)
Immaculate Conception Academy (San
Francisco)
June Jordan School for Equity (San Francisco)
Oxford Day Academy (East Palo Alto)
Philip & Sala Burton High School (San
Francisco)
Pomona High School (Pomona)
San Leandro Social Justice Academy (San
Leandro)
School of the Arts (San Francisco)
Thomas Edison High School (Stockton)
Westmoor High School (Daly City)

Community Colleges
Canada College (Redwood City)
Chabot College (Hayward)
City College of San Francisco (San Francisco)
Clovis Community College (Clovis)
College of San Mateo (San Mateo)
Evergreen College (San Jose)

Skyline College (San Bruno)

Table 2: Post Evaluation Results from Outreach with High School and Community College
Students: October 1, 2021- September 30, 2022 (n=911)

This presentation helped me understand how
to finance college / financial literacy, n=803

This presentation helped me understand how
SFSU supports students, n=640

* Events include: Ethnic Studies Wellness Summit (n= 108), REACH High School Assessments (n=
375), REACH Financial Literacy Presentation (n =163), and REACH Presentation (n =265)




NIC STUDIES WELLNESS SUMMIT 20

Zouhair Mussa
He/Him/His

At the end of the summit, we asked the audience to complete our evaluation form.
Of 108 submissions, most respondents were high school students. We also
received several responses from elementary school students, middle schools
students, college students, grade school teachers, grade school administrators,
college faculty and community members. Here are some of their responses:

e “Ilearned that ethnic studies is connected to wellness and an understanding of
our community. I learned that the movement to get ethnic studies in
classrooms wasn'’t limited to colleges but instead to k through 12 as well.”

“I learned what it means to love yourself, how others can help with that, and
that our roots are important”

“I learned that Ethnic Studies is linked to wellness. Knowing your roots and the
role they played in history is important. Additionally, knowing your roots helps
you create interpersonal and community relationships better.”

“From the mapping activity I learned that there are people from all over the
world that have a strong connection to ethnic studies. I learned some history
about how people fought to have Ethnic studies be taught to all children. I
learned more about the Ethnic studies community, it’s a very welcoming,
loving community that I feel everyone should feel.”

“It was started for people to learn about themselves and where they come
from. It is a way for people to understand each other. It also introduced
programs that are deeply rooted in ethnic studies. Another thing introduced to
me is how people who are in Ethnic Studies have such a strong and focused
mindset towards social issues.”




Dr. Desai and the peer
mentors collaborated with
Health Promotion and
Wellness to provide
additional workshops to
SFSU students in Fall 2021
and Spring 2022. We were
able to provide 3 workshops
in Fall 2021: Saving Money at
SFSU; FAFSA Information;
and REACH Scholarship
Workshop. Through our
partnership, we were able
to provide some students
with a gift card for
attending the workshop. In
Spring 2022, we developed a
4-part Financial Literacy
workshop series that was
inspired by Hip Hop songs:
Mo’ Money, Mo’ Problems;
Material Gworl; B.C.D.&ED.:
Breaking Down Credit &
Debt; and REACH Better
have My Money. We served
a total of 40 SFSU students
and each student was able
to receive a $S100 gift card
provided through funds
from Health Promotion &
Wellness.

Table 3: Post Evaluations SF State Financial Literacy
Presentations October 1, 2021- September 30, 2022 (n=163)

Did this
presentation
help me better
understand
financial
literacy?

Will I be able to
apply the ideas
in this
presentation to
my own life?
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Best practices in faculty professional development in
financial literacy have focused on training faculty to
deliver content to students that is relevant to students'
daily lives and strives to make the study of financial
literacy meaningful and impactful (Compen, DeWitte, &
Schelfhout 2019). Compen, et al, sought to identify
essential elements to effective teacher professional
development that would result in positive changes in
the quality of teaching and student learning and
examined key elements of content focus, active
learning, coherence, duration, and collective
participation (pp. 17-18).

Broun (2014) found that incorporating financial literacy
modules in General Education courses increased
students’ financial knowledge and understanding.
Adding a financial literacy component to a student
success course resulted in the following increases for
students: “96 percent felt more equipped to make sound
financial decisions, 93 percent understood the financial
aid process better, 93 percent understood credit and
credit scores better, and 94 percent returned the
following semester.”




FINANCIAL LITERACY UNITS

SF State faculty and the REACH team have been working to develop financial
literacy modules for SF State General Education classes. The REACH team
initially developed a financial literacy curriculum focused around 6 different
units. Each unit has an underlying problem that it aims to address, essential
questions, and a list of specific topics that are covered by each unit.

The REACH team incorporated various relevant materials and resources to
help keep the content engaging, relevant, and relatable to our target
demographic of low-income, high-needs high school, community college, and
university students. These are the units that were created:




FACULTY LEARNING COMMUNITY

In August, we launched our REACH Faculty Learning Community which provided
professional development for SFSU faculty to increase faculty members’ capacity
to teach financial literacy in the classroom - addressing a previously identified
barrier to faculty participation in financial literacy education. Twenty-five faculty
from across campus who teach lower-division General Education courses were
selected to participate. They included faculty from English, Mathematics,
Latina/o Studies, English, Cinema, Consumer and Family Studies, Asian American
Studies, All University, and First-Year Experience.

They participated in monthly training sessions via Zoom on Financial Literacy that
aimed to help them:
1.Reflect and develop understanding of first-generation students of color,
community and cultural wealth.
2.Apply community responsive practices in creating supportive, engaging
educational curriculum focused on equity, social justice, and critical financial
literacy.
3.Understand the importance of financial literacy for student success.
4.Review online student portals and locate resources that can best assist
students with financial literacy and success.

They were able to help expand our initial financial literacy modules to include
lessons on
1.Cost-of-living factors
2.Financial aid and paying for college
3.Credit and predatory lending; and
4.Budgeting and saving (liabilities and assets) and incorporate them into their
General Education Area B and Area E courses.




Table 4: Post Evaluation Results from REACH Financial Learning
Community Assessment: October 1, 2021- September 30, 2022

Ten faculty members out of
the 25 completed the
training and submitted
revised course modules
and lesson plans.

At the end of their
participation in December, ; .
the faculty were asked to Did the Faculty Learning

X Communities provide me
complete a survey on their with increased knowledge
participation in the and development of
learning community and equity-minded teaching

. . practices?* (n=19)

we received six responses.

4.6 100%

Table 5: Post Evaluation REACH Faculty Learning Community October 1, 2021- September 30, 2022

I have developed an understanding of
first-generation students of color, 0.00% 31.58% 68.42%
community and cultural wealth

I have lncrea.sed. knowledge an.d skills in 5.26% 36.84% 57.89%
financial literacy education

I plan to mcorporate financial literacy 0.00% 3158% 68.42%
modules in my GE courses

I felt a sense of community in my
participation in the REACH faculty 0.00% 0.00% 21.05% 31.58% 47.37%
learning community




When we asked the faculty if they had learned and
developed equity-minded financial literacy teaching
practices, 99% stated that they had increased
knowledge. 100% of respondents also had developed an
understanding of first-generation students of color,
community and cultural wealth, and 100% had
developed an understanding of the importance of
financial literacy for student success and were planning
to incorporate financial literacy modules in their GE
courses.

In their own words, they felt that the following things
worked well: modeling of material, essential skill
building, development of financial literacy curriculum,
collaboration amongst teachers and students, holistic
approaches, reflection of self and community in
relationship to financial literacy, awareness and
application of action-based financial literacy tools
through IGRAD.




UNIVERSITY INDICATORS

The following section includes updates on our objectives to address student
enrollment, persistence, and graduation. We have seen changes in enrollment since
the start of COVID-19 pandemic, however there are still students who continue to
pursue their degrees and graduate in four to six years.

Table 6: Student Enrollment by Semester

Fall 2020 6,814

Fall 2021




Graduation Rates:
Our goal is to
increase the four
year graduation
rates by 1% each
year and while the
overall four year
graduation rates
have fluctuated on
campus, rates for
API students have
improved this year
with an increase of
6 percentage
points.

We also aim to
increase six year
graduation rates by
1% each year.

However, there has
been a decrease in
these rates in the
past year.

Table 7. Fall to Fall One-Year Retention

Cohort

Table 8: Four Year Graduation Rates

Fall 2013

Fall 2015

16.3%
22.6%
25.0%




Table 9: Six Year Graduation Rates

Fall 2011 64.5% 3,469 1,891 54.5%

Fall 2013 1,084 62.9% 3,603 2,065 57.3%
Fall 2015 1,024 62.8% 4,081 2,201 53.9%

Table 10: Percent of students enrolled in Academic Year 2020-2021 who filed their FAFSA by March 2

for the Next Aid Year 2022

Count of
Previous
Academic
Year
Enrolled

2021 16,847
2023 15,791

%
Previous
Academi

c Year
Enrolled

60.16%

60.97%

Count of
Previous
Academic
Year
Enrolled

%
Previous
Academic
Year
Enrolled

39.84% 28,002 100%
39.03% 25,899 100%




CONCLUSION

In the first year of the Responsive Education for Access, Community, and Hope
(REACH) Program, we were able to work with various modalities including remote
workshops and later to a face to face instruction as students returned to campus.

In their first-year, REACH was able to achieve the following inaugural milestones:

e Virtual and face to face outreach workshops to 2,434 high school and
community college students.

The majority of these students found the presentations helped them to understand
the importance of Ethnic Studies / Asian American Studies, how SF State might be
able to support them as potential students, and ways to finance college.

In this outreach work, these are some additional milestones:

e Virtual REACH Leadership Institute as a week-long summer bridge program for
22 high school students with a focus on critical leadership praxis, Ethnic
Studies / Asian American Studies, and addressing anti-Asian racism.

e Financial literacy and financing higher education workshops to 911 high school,
community college, and SFSU students

e Curriculum development and faculty development on equity-minded financial
literacy for faculty at San Francisco State.
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